Running head: INDIGENOUS PERSPECTIVES IN THE CLASSROOM                                1

INDIGENOUS PERSPECTIVES IN THE CLASSROOM                                                           6



INDIGENOUS PERSPECTIVES IN THE CLASSROOM
Name:
Institution:
Course:
Date:
















Introduction
Evidently, Australia is ranked among the top countries that deliver high-quality education. However, a recent study based on evaluation assessment has categorized Australia to be a low-equity but high-quality education provider. The disparity emanates from the way philosophies and principles employed in delivering education to the indigenous and non- indigenous Australians in the classroom. It is presumed that effective education philosophies contribute to positive educational achievement in all students. This paper expounds on different approaches and principles that teachers can employ to assist in planning, implementing and evaluating teaching and learning experiences so as to improve educational outcomes for students generally and more specifically Indigenous (both Aboriginal and Torres Strait Islander) students.
The Issue
The low-equity showcased in Australian education curriculum stems back in history during the colonial times. The inequality between Indigenous Australians and non-Indigenous Australians regarding education equity nowadays is deceptive in all levels of education fields’ right from juvenile education, to school, and to tertiary education. History has it that the indigenous people were expatriated, dispossessed of their land, racially disparaged among various countless vile acts (Harrison & Greenfield, 2011).
Prior colonialization the indigenous Australians were educated based on their respective culture mostly enlightened on how they should practically handle their everyday errands and necessities. Thus, this type of learning was more focused on existential as such children learned about survival, land usage, care for the nature care for nature and other cultural lessons considered essential by the society (Harrison & Greenfield, 2011). Despite that this type of education was valuable in those times, with current civilization; this education is not significant with the current Australian education system.
The indigenous education system is considered irrelevant in contemporary society, this is because in Australia's current education structure is reinforced by Western principles. The influence of Westerners in Australia’s education system began right during colonization. the main obstacle that makes it hard for the indigenous to realize positive outcomes like the non-indigenous  Australians is mostly due to cultural distinct in both home and school environments. Thus,  the discomfort that is experienced by Indigenous students makes it hard for them to learn effectively in classrooms, hence culturally responsive teaching philosophies need to be considered in order to alleviate and address the aspect of residing within two worlds; home and school environs. Adoption of culturally responsive philosophies will work towards ensuring this heterogeneous group’s distinctive histories, cultural practices, languages, and their classroom operating norms are embedded in the everyday education program to improve educational outcome.
Cultural Responsiveness in Education Curriculum
Perso and Hayward (2015) describe cultural responsiveness as the capability or capacity to comprehend, interrelate and connect well, with understanding, with people of various cultural scopes. In a nutshell, cultural competence covers the various congruent behaviors and policies that have been enacted to systematically work together in cross-cultural situations. It is presumed that without improved social, and health, education outcomes could not be fully realized. As such cultural competence must comprise all cultural related systems, working towards the attainment of cultural relevance. Hence, the teachers are required to ensure their teaching practices adequately prove cultural competence. In the education paradigm, cultural responsiveness is showcased based on the application of pedagogical strategies, whereby both approaches demonstrate diversity including teachers capability to interact with students from diverse cultural setting. Considering the number of indigenous Australian residents, culturally responsive teaching will be of great significance in achieving equity in education.
 Consequently, the cultural responsive approach is substantial because if applied in the Australian curriculum teachers will likely acquire essential skills that explicitly focus and not limited to communicative, interpretational, cognitive, and vocational-oriented practices to enhance all students to cope with the unpredictable but yet important knowledge (Rahman, 2013). By adopting the cultural responsive approach, the indigenous students result in possession of cultural and cross-cultural understanding, high level of communication skill and handle activities in the society. 
According to Lewthwaite et al (2014) state that adhering to cultural response approaches, a footing for learning and growth is cultivated, whereby the curriculum focuses onto creating, preserving, promoting and enhancing [Aboriginal] culture. Despite, that culturally responsive philosophies education system focus to in promoting and strengthening Aboriginal educational views and indigenous knowledge as part of the curriculum, teachers need to comprehend and distinct Aboriginal perspectives and Aboriginal knowledge. In most cases its failure of teachers to recognize the difference between indigenous and non-indigenous Australian residents that it becomes difficult for them to include their perspectives in education curriculum programs.  As such the Aboriginal people, worldviews are stereotypically represented in the schooling system.
 Ideally, stereotypical representations of indigenous people can be addressed using classroom lessons. Thus, the teachers are required to run a family background of each student take the time to know their student, regarding culture, family and their family, and community. Hence, teachers should take their time n knowing more the student, which may instead of relying on information about Aboriginal people from other sources which are not reliable. An adequate understanding and knowledge of the indigenous people serve as the keyway of avoiding stereotypes and knowing individual students is particularly important considering that Aboriginal Australia consists of a large number of diverse cultural groups. 
In the teaching space, there is a range of processes that can be used to guarantee cultural responsiveness with Indigenous students.  However, to achieve idealness in adoption, cultural responsiveness for Indigenous people in the education field should allow Indigenous people from Indigenous worldviews and perspectives. Therefore, for maximum outcome realization, the sociopolitical situation must be considered a combination with the implementation of culturally responsive teaching measures for Indigenous Australians.
Effective Culturally Responsive Practices In Education
There are various cultural response programs offered for teachers in the whole of Australia. These programs are availed depending on access resourcing, and availability issues. These programs are often taught in professional development workshops, in some cases, they could take a couple of hours' duration. Such programs are anticipated to act as introductory lessons on the field of cultural competence to the practitioners (Rahman, 2013). Evidently, there are a number of effective culturally responsive teaching practices provided by the Australian government. These programs range from school through to tertiary education. Some of these programs that advocate for 'best practice' especially to indigenous Australians in the education sector are expounded as follows. 
In the school education sector, the government coupled by some group of teachers have developed a structure for culturally responsive pedagogy whereby teachers are required to consider their values, beliefs, and understandings of their personality, that of Indigenous people and culture before working with aboriginal students. By embarking on building positive relationships, and adaption of diversity-orienting teaching style, cultural barriers are bridged which in the long run ensure improved learning outcomes for aboriginal students. In ensuring that improved educational outcomes are realized, teachers are supposed to deliver on educational themes such as explicit pedagogical instruction, literacy teaching, supporting the aboriginal student behavior, and an analysis health and wellbeing, home and school contexts (Lewthwaite et al, 2015).
Moreover, teachers can adopt cultural immersion approach in order to realize improved outcomes.  In Australia, the Immersion program is referred Aboriginal Community-Controlled Cultural Immersion Program; which was deliberated for teaching Aboriginal students from the community. Initially, teachers used to find it difficult in developing and maintaining strong evocative relationships with Aboriginal students regardless of their best intents (Burgess  & Cavanagh, 2012). Research holds that these difficulties in establishing a solid relationship owe to the inadequate and unreliable knowledge teachers possess about the complications of modern Aboriginal societies and cultures. Further, the deficit in knowledge regarding indigenous society is the reason for the inclusion of AECG Cultural Immersion Program. By including them in the program, a teachers understanding of modern indigenous society is differentiated from the old ones. Burgess & Cavanagh (2012), argues that a rigorous AECG Cultural Immersion Program has an instantaneous positive influences improved participants capacity to assuredly involve with the community, and increased participating teachers' attitudes regarding the indigenous people. These instant impacts serve as a motivation that drives the teachers into incorporating "appropriate curriculum, pedagogy approaches to are convenient with the indigenous students in the classroom.
In the tertiary education sector, teachers together with elite members of the local indigenous communities have collaborated to a "National Best Practice Framework for Indigenous Cultural Competency in Australian Universities" (Universities Australia, 2011). The policies in this document in relation to ensuring effective cultural response were guided on principles that: Indigenous persons would have to be actively engaged in the management and governance of the university. By integrating the developed principles with the normal school curriculum, the Australian community believed that the graduates were culturally competent. The University-aboriginal collaboration participation operated in a transparent and open relationship with local Aboriginal societies to distribute "culturally-influenced competent practices to the wider Australian community. These programs and other various developed philosophies have been backed individual universities because it reflects on the role of teachers regarding promoting social change and most especially in improving educational outcomes for Aboriginal people.
 Additionally, in the university sector; for instance, the University of South Australia (UniSA) introduced the Indigenous Content in Undergraduate Programs (ICUP) Policy (Duff et al. 2011). This was developed specifically for students undertaking undergraduate degrees. The policy operates in such a way that it ensures embedding Indigenous outlooks in disciplines throughout all undergraduate courses. By adopting culturally centered education in their majors, the UniSA seeks to ensure that upcoming professionals across all fields, hence it is presumed that competent practitioners are developed upon graduation. By prioritizing Aboriginal culture in every discipline, not only do teachers make it possible for students to analyze their own insights and considerations of Aboriginal culture and white privilege but also the approach serves as a means of fostering cultural understanding and awareness.
The significance of Culturally Responsive Teaching
Craven et al (2014) argue that the shortcomings of Australian Indigenous education system to deliver impartial results for all scholars regardless of their cultural history are based on the fact that indigenous students come behind compared to non-Indigenous Australian students regarding educational trajectory, right from early childhood schooling to tertiary education. The implementation of culturally pertinent teaching practices that integrate Indigenous pedagogies and knowledge sum up the philosophies and principles which teachers can consider when planning, implementing and evaluating teaching and learning experiences around Indigenous perspectives in the classroom. Aboriginal and Torres Strait Islander students benefit from the implementation of culturally competent teaching practices since they enhance teachers to develop the full educational perspective of each student through the amplified awareness to foster congruent working environment.
Some of the disintegrated cultural response approaches and philosophies include teachers ensuring that they are under talking rather than over talking; this strategy will make it for aboriginal student's humble time to reflect on their studies. To implement effective learning for indigenous students, teachers ought to ensure learning goals clear; in this case direct and clear and preciseness should be exhibited. To ensure maximum participation teachers are required to adopting a teaching style that encourages group work as well as having high expectations and belief in students. To assure confidence in indigenous students teachers should encouraging pride in Aboriginality by being at the forefront of promoting Aboriginal culture and systems (Krakouer, 2015).
Future Impediments and Conclusion
Working towards transformational change in the education sector is essential considering it is a means towards the realization of cultural competence. By incorporating indigenous cultural competencies in education curriculum not only assists the local indigenous students but may also positively influence on teacher's practices whereby improved capability to exploit a diversity of schooling techniques, including effective shifts in teaching conceptions. In a nutshell, professional learning prospects improve teacher commitment with the indigenous community while improving their knowledge in developing effective, culturally significant teaching practices with Aboriginal or Torres Strait Islander Australians.
It is evident that the low-equity but high-quality education trajectories experienced in Australia's education system calls for development and enactment of philosophies and principles by teachers to aid in planning, implementing and evaluating teaching and learning experiences around Indigenous perspectives in the classroom. The possible approach that can address that can provide convenient guideline entails the adoption of cultural response approach. With this approach, the teachers could be able to understand the indigenous people's social world and help them navigate the educational environment with ease. Thus, a combined approach towards cultural response in Australian education that integrates fully with indigenous Australian community with education institutions will definitely guarantee positive educational outcomes for Indigenous students.  
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